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CHAPTER I

INTRODUCTION
Music has made great strides as a recognized sub
ject in the high school curriculum, since the turn of the
century. From its status as an extra-curricular activity
of minor importance, it has won recognition to such an ex
tent that it has been accepted in many places on equal
footing with the academic subjects. Probably no group of
activities has had as widespread a development as those
extra activities involving music. Vocal music organiza
tions, bands, orchestras and other added interests are
accepted in a majority of our elementary and high schools
of Texas, as well as in other states. It is these group
musical organizations, which are found most commonly in our
schools that directs our attention.
Purpose
The purpose of this study is to further expand the
social values accruing to those who participate in many op
portunities which are provided through group musical acti
vities. When the various types of musical activities are
examined, it is hoped that these opportunities will justi
fy themselves as normal social acts, involving valuable so
cialized activity day by day.
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Statement of the Problem
The problem deals with the group development, in its
relation to the society of which the child will be a part.
The over-all picture is to show how the modern school seeks
to provide opportunities through musical group activities in
the elementary and high schools that will afford students
the satisfaction of working together. What opportunities
exist, and the values of which must be developed inorder to
render an individual socially effective? How may these
values be developed?
Significance of the Study
The musical activity program becomes the medium by
which individuals can gratify their needs for social sat
isfaction and unity. It is the duty of the school adminis
trator to see that every part of the school program has
definite value and know just what these values are. John
Dewey says,

nIt

is his business to be on the alert to see

what attitudes and tendencies are being created.nl
It is hoped that this work will be of some signifi
cance to the administrators, musical directors and those
vitally concerned with the possibilities and promotion of
extra-curricular activities; by pointing out the existing

1John

Dewey, Experience and Education. (New York,
Macmillan Co., 1938) pi 33
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opportunities for social development through group musical
activities and what values must be developed inorder that a
basis might be provided for a better and larger understand
ing of the educational nature and possibilities of the acti
vities under direction.
Definition of Terms
Extra-curricular activity- All activities under the
administration of the school-school sponsored student acti
vities, the functioning of which takes place either wholly
or in part, outside of the time allotted for formal classes
of instruction.
Growth of Social Values
Singing School, Singing in schools, must be given
its full opportunity to continue with its important contri
bution to this development. More people are beginning to
realize the value of music to the individual and the bond
which singing can be in the community. Everyone likes
group singing. The expression of joy and high spirits
through song is a fundamental impulse common to us all.
Through songs, emotions are conveyed, sense of well-being
results and utterance is given to a response to beauty of
any sort. Thus, the singing school, with its unity of purpose, commonly held values will afford its members oppor
tunities for becoming acquainted with one another, with
each person's modes of thinking, individual habits of act-
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ion and needed satisfactions, through the many activities.
The Music Assembly. A music assembly is understood
to be a period of from thirty to forty-five minutes devoted.
The music teacher must plan the assembly program so care
fully and will conduct the exercise so inspirationally that
it will be recognized as a real contribution to the social
and musical life of the school. Dykema and Gehrkens have
stated the three types of activity to be used:
1. Singing and playing by the various high
school organizations, such as glee clubs,
orchestras, bands, and string quartets;
and solos by individual boys and girls.
2. Singing and playing by organizations and
individuals from outside the school.
3»

Chorus singing by the pupils themselves.^-

Of these three the third is by far the most important,
for it is always true that the individual gains more from
an activity in which he himself is a participant, and this
principle is especially pertinent in the case of social de
velopment. However, all have stimulating effects upon the
school and the community, and also makes the program more
varied and interesting.
Desirable Aims and Social Efficiency. Growth is de
termined by and through meaningful experiences. Such ex-

Peter W. Dykema and Karl W. Gehrkens, The Teaching
and Administration of High School Music.(C. C. Sirchard &
Co7, Boston, 1941) "p. O"
1
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periences bring about desirable changes in the conduct,
character and personality of students, These desirable
changes in the above experiences may be stated in such aims
as given by Robert Wilson:
1. Development of an awareness of the problems
of living.
2. Development of careful and critical thinking.
3. Development of emotional control and stability.
4. Development of attitudes of responsibility,
tolerance, cooperation and service.
5. Development of group consciousness.
6. Development of desirable changes in overt
behavior.
7. Development of creative expression.
8. Development of appreciation in art forms.
9. Development of a workable 1philosophy and re
ligion for modern living.
The end is the individual's growth; the group ex
perience is the means. Any group accomplishment is simply
the concerted action of individuals. Organization with the
foregoing aims as a basis will undoubtedly produce a number
of changes in the usual conventional curriculum. In fact,
more and greater emphasis must be placed upon those oppor
tunities which provide for social efficiency. Man is what
he is because he exists in a social environment. In 1928,
Roberts and Drapier wrote that the socially efficient in
dividual must,
Harry Robert Wilson, "The Changing High School"
Music in the High School (Silver Burdett Co., New York,
San Francisco, Chicago, 1941) P« !7
1
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...possess, in some part, at least all of
the following qualities: enthusiasm, ini
tiative, sense of responsibility, leader
ship, self-control, sportmanship, adaptabil
ity, sacrificial energy and voluntary coope
ration.1
Further qualities are expressed by John Dewey, on
socially efficient people in rather broad terms,
•••It

is not enough for man to be good; he
must be good for something. The something
for which a man must be good is capacity to
live as a social member so that what he needs
from living with others balances with what he
contributes.2
It is quite evident that there are many different
views as to what values make up social efficiency, To summarize the various views, social efficiency would include,
1. An understanding of the individual^ own possi
bilities and limitations.
2. Ability to earn a livelihood without interfering
with the rights and priviliges of the other members of the
society.
3. Wholesome attitudes and experience with the im
portant institutions of society.
4. Wholesome personal adjustment, mental, emotional,
spiritual and physical.
Alexander C. Roberts and Edgar M. Drapier, Extra
Class and Intramural Activities in High School (New York,
D. C. Heath and Co., 1928) p. 26 "
^ John Dewey. Democracy and Education(New York, Maomillan Co., 1916) p. 417
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5. Ability and habits of making wholesome, moral,
esthetic, and ethical descriminations.
6. A desire for continual growth and improvement.
7«

Loyality to state.

8. Ability and desire to cooperate for the common
good.
There are probably other values equally important,
and of course there is a great deal of overlapping in these
values.

8

CHAPTER II
EXPANDING THE SOCIAL VALUE OF THE VOCAL MUSIC
PROGRAM
It is the purpose of this chapter to determine the
social qualities that should be developed in the individ
ual through the opportunities provided in the Vocal Acti
vity Program. If the school is to develop the child so
cially, it must place him in circumstances where he can
have social experiences. The chapter begins with, (a)
The Voice Class, (b) Group Divisions in the Choral Pro
gram, (c) Small Ensembles, and ends with (d) Administering
the Choral Program for Best Values.
The Voice Class
Teaching the Voice Class. The voice class, affords
another opportunity for social adjustment and if properly
taught and efficiently administered will of its own incept
ions lead toward finer, smaller ensembles and the a capella
choir on the one side of the music curriculum and towards a
larger general music class open to all students interested.
So far, nothing has been mentioned concerning the quality of
the teacher, however, here as everywhere, it is the quality
of the teacher that counts for more than everything else
put together. Dykema and Gehrkens sums-up these qualities
by stating,
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First of all, the teaoher of voice classes
must be a singer, well versed in the best meth
ods of singing. Second, he must be a good allround musician, able to select high-grade ma
terials, capable of playing a piano accompaniment
to the singing of his class, taking his place
with the other musicians of the community as
an authority in vocal music. Third, he must know
children's voices...Finally, he must have a fair
proportion of those other qualities that are in
dispensable in the case of any fine teacher: en
thusiasm, vitality, intelligence, kindliness and
the like.1
Granting such a combination of traits, the success
of the voice class activity is already assured; a type of
experience, that will be wholesome, social and stimulative.
It is further stated by Dykema and Gehrkens, in "Teaching
a Yoice Glass", with reference to seating that,
• © o many prefer the semicircle plan or the
horseshoe plan, the teacher and the piano being
in the middle of the semicircle or at the open
ing of the horseshoe. The teacher will thus be
able to see all his pupils and they in turn will
be able to watch each other, thus learning more
quickly•••The instructor must learn to teach the
entire class at the same time...while frequent
ly stopping to help some individual pupil do
something better, finds ways of holding atten
tion of the others, taking them into his confi
dence, asking their opinions, getting them to
listen critically to the individual who is sing
ing and to suggest remedies for defects, etc.2

The individual persons react to one another, and at
Peter W. Dykema and Karl W. Gehrkens, The Teaching
and Administration of High School Music (C. C. Birchard and
Company, Boston, 1941) P* 97
1

2

Ibid, p. 97
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the same time act for one another. The voice class serves
as a socializing agency and as a means of personal development. The guidance in these group experiences becomes very
important. Harry Robert Wilson, in giving the general pro
cedures of which the voice class should consist of says,
As songs are learned, the time may be devoted
to solo performance, while the class serves as
a friendly audience to criticize and make sugges
tions for improvement. A record by an outstand
ing artist of a song being studied is often a
stimulation and a challenge to the entire class.
Group Divisions in the Choral Program
Mixed Choral Groups.

The ultimate aim of the High

School Vocal Program depends upon the organization of a welllorganized and balanced, always active mixed chorus; when the
chorus begins activating about the life of the school, other
groups are easier formed.
Musically, the mixed choir is the most satis
fying because of the greater range of pitch and
color, which is possible with mixed voices and be
cause the literature is richer for mixed choirs.
Boys and girls of high school age, like to sing
together and be together; also there are social
values of such considerable importance in such a
group.2
Harry Robert Wilson. Music in the High School(Silver
£
p. 166
San
Francisco,
Chicago,
1941")
Burdett & Co.,N.Y•»
1

Max T. Krone, The Chorus and Its Conductor (Neil,
Kjos Music Company, Chicago, 111., 1945) p. 3
2
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The High School Chorus is designed to accommodate
all children who wish to elect group singing in parts, Either the Junior or Advanced Chorus may be used as a prere
quisite for admission to the glee clubs or special choirs.
Any student who wishes to sing should be admitted to the
Junior or Elementary Chorus, Both groups should present
programs occasionally for their school mates and with the
more advanced special organizations.
A secondary school should be a place where
all young people of a certain age may live and
work and play together, in the most cultural and
genuinely educative environment that society at
a given time and place can provide for them. 1
The A Capella Choir.

Cain states,

I believe that the greatest success is had
with the high school a capella chorus when mu
sic appealing to the adolescent mind is used.
It must be colorful, rich, romantic, and withal
climactic.2
A capella music fulfills the prime requisite namely-group education. It is because, a capella choirs have
moved adolescent boys and girls so deeply that they are
significant socially. Singing in such a choir often yields
high moments of spiritual response-loyal attitude toward
Frederick J. Weersing, nA Tentative Plan for the
Reorganization of Secondary School Curricula", California
Journal of Secondary Education(Jan. 1934) P# 162
2

Noble Cain, "What Kind of Music", Music Educators
Journal, Vol. XVIII, No. 1 (Oct., 1931) P.TT"
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the choir, the music is a thing of the spirit. It is not
the amount of tone that matters, but its purity and perfect
ion. The small ensemble has great social value also, These
five or six singers who meet together regularly and who
work for perfection so ardently come to feel like a family.
They often meet in homes and they frequently sing before
groups of adult, especially at Christmas time, so they are
performing a useful social service - a service, let it be
noted, that is more available than any other kind because
the group, being small, may be transported easily, Even as
the shy adolescent is made more confident by discovering
that he has a good voice and that there is something impor
tant that he can do well; so also the too-confident one is
quickly toned down by the caustic remarks that his fellow
pupils make when he sings too loudly or attempts in some
other way to "show off."
These things are all valuable for they represent
life itself. Many a boy and girl is unhappy during adoles
cence because he is timid, frightened of other people, afraid he is "no good" or is not liked, Anything that will
help such a one feel at ease with others, to become confi
dent and well adjusted, is a definite social and education
al asset.
The Girls* Glee Club.

It has been found that the

average music instructor will not hesitate to form singing
groups carried on strictly through the medium of the girls'
voices. The reasons are easily understood. Girls are less
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of a problem in music classes. They, by natural environ
mental influence in the home and grade schools have con
tinued to sing for it has furnished them a means of belong
ing, of being before other students, teachers and parents.
There is always the stimulus of a forthcoming public per
formance to motivate its work, which leads to the develop
ment of poise and the concerted actions of the individual
members•
There seems to be some possibility in the very na
ture of these activities, that the values claimed are, or
can be aotually achieved. The informality of the internal
aotivity with which these organizations are carried on, the
life-likeness of the circumstances, the greater responsibil
ity placed on the student, the "atmosphere" in which the
student is thrown in, these activities seem to present great
er opportunity for desirable social experiences. The mere
fact that the individual is a member of a group in a life
like situation is reason to believe he will have social ex
periences, The opinion that social development comes out
of such situations, as prevail in these activities was ex
pressed by Kilpatrick when he said,
It is in cooperative purposeful activity in
group affairs that has perhaps most to do with
building healthy, social character, with the
spirit of give and take.l
1 William H. Kilpatrick, "Education for Adolescents,
for Democracy", Religious Education. Yol. XIV; p. 131
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The school must emphasize the social side of edu
cation and reflect the emphasis in the curriculum.
Small Ensembles
Trios and Sextets,

The groups that will win favor

with students and clubs within the city are the girls1 trio
and girls' sextette, Voices that are blended well together
and singing songs that are within the singers' range are
the best important media for group interests. Mabelle
Glenn gives the following points to be considered in choos
ing songs for girls':
1. Is the subject matter of the poem such that
it will appeal to a girl in her early teens?
2. Has each melody sufficient charm to hold
interest on its own account?
3. Are the harmonies interesting without bring
ing any great difficulty to any part?
Is
there a well defined highest point in each
4.
song where there is opportunity for a signifi
cant climax?
Does
each song offer an opportunity for a
5.
wide range of dynamics?
6. Is there a good swing? Whether slow or fast,
is there a decided rhythmic pulse?
Is
there something of interest from the be
7.
ginning to the end of the song?
8. When the melody ceases to be the outstanding
element, is there something else to hold the
interest of the listeners?
9. Is every selection well proportioned from an
emotional standpoint?...Let us always remem
ber that the words are the most important
element in holding interest; therefore, they
must be given every possible advantage in making the song an experience of beauty.1
^-Mabelle Glenn, Glee Club Book for Girls (Oliver
Ditson Company, Inc., 1928}as quoted by Mursell and Glenn,
Thepsychology of School Music Teaching (Silver Burdett Co,
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Audiences go other places as well as to the school to be
entertained therefore the school must allow talent to ap
pear before audiences elsewhere within and sometimes out of
the city. The singers in a small ensemble soon sense the
essence of responsibility.
It is generally recognized that music itself, is of
social value. In the first place, there is the esthetic in
fluence, which the hearing or producing of music has on the
individuals. J. H, Campbell, makes this contribution,
Probably the greatest factor in music that
prepares an individual to fit into society is
the ethetic influence that is exerted by the
classics. By the aesthetic influence••• is
meant the power it has to arouse in the perform
er or hearer an exhaltation of spirit; a fine
and enobling feeling that represents the devine
nature of man.1
The Boys' Quartet.
If the boys shy away from singing groups, try
to get together a quartet that can sing fairly
well, teach them a few easy songs, have them
dress uniformly and let them make a few appear
ances at local clubs, or on other programs. Then,
when they have sung their repertory for small
audiences enough to be confident and at ease, let
them appear at an assembly. They will be so much
in demand that other boys will be around asking to
get in and you will soon have the nucleus of a boys'
glee club.2
1

J, H. Campbell, Music in the Making of a Citizen

2

Max T. Krone, Op. oit p. 3

p. 42
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A well balanced, properly organized boys* quartet
will do more to create interest among other boys than any
other singing group within the school and at the same time
group participation is stimulated, which is the means of
social growth. Boys enter high school somevdiat biased to
singing and hostile to music education. Some of the reasons
are:
(1) Erroneous suggestions of feminity caused by ef
feminate music materials and by women music teachers in
grades.
(2) They seldom get the melody part in a song; in
stead they receive alto or tenor double part in lower bari
tone range-divisions which create rhythmic and hearing dif
ficulties.
(3) Too many grade teachers lack the knowledge in
the care and singing of boys1 voices.
(4) In grades, they are not given the experience of
mastering the sensation of the head voice resonance.
Boys enjoy expressing themselves in singing songs
fitting to their range and quality, when this experience is
given.
Administering the Choral Program for Best Values
Private Teacher.

The positive influence of the

private teacher must be felt in the assistance of the group
musical activities, to better meet the social needs of the
pupils. The wise music director, has enlisted the services
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of the private teacher and has made an effort to secure
credits for applied music taken outside school, sinoe these
pupils have greatly improved the calibre of his own organi
zations. When school credit is given for outside study, the
private teacher becomes an extension of the teaching staff.
Expanding Through Group Participation. These oppor
tunities are obtained by the child in many cases in an inci
dental manner. Therefore, the school should provide and
encourage group participation. There is a great need for
g roup activities-group participation in addition to the
regular classes of instruction, to furnish the desired
human contacts and opportunities for social experiences. It
is these extra-curricular activities and their possibilities
as agents of social education that attention is now direct
ed.
Ernest J. Chave, of Chicago University, was carrying
on an investigation in which students were asked to de
scribe those situations which contributed most during their
high school career to their personality development. Among
the answers, which he lists is this statement, "I have par
ticipated in choral exhibitions, and as they became success
ful, I have felt I was a part of the organization and had
helped to win."l
1 Epnest J. Chave, "High School Experiences Affecting
Personality", Religious Education (Vol. XXXIII, No•» 3;
July, 1938)p. 137
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Certainly, there is an abundant opportunity for de
veloping this essential value, which seeks to meet the needs
of each individual by,
1. Providing a wholesome use in leisure time.
2. Allowing everyone to enjoy singing.

3. Providing an emotional outlet.
4. Stimulating civic and national pride.
5. Preparing for enjoyment and participation,
in music after school.
Choral singing is uniquely the democratic art.
It is not simply that choral art, it is group art
in which many may participate(though any group
art is destined to grow in importance in our time
and place). What I have in mind is what singing
together does to the attitudes and understandings
of the people who participate. It is both motive
and result. You like the fellow next to you and
you know that together you can make something a
lot more beautiful than either of you could man
age by yourself. Everybody has a part here. I
mean artistically, not merely by addition of sound.
The successful choir is one in which each person
carries the interpretive responsibility. Every
body creates and the creation and beauty at this
point depends upon mutual respect and understanding.1

Robert Shaw, "Choral Democracy in Music", Music
Publishers Journal (May-June, 1945) P* 2
1
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CHAPTER III
EXPANDING THE SOCIAL VALUES OF INSTRUMENTAL
MUSIC
The phenomenal growth of orchestras and bands In
high schools during the past twenty years, indicates that
these organizations have a strong and direct appeal for
young people. It signifies that this experience gives them
pleasure and is vital to them. It is evidence that they
feel the need of such a musical medium.
Training the Student
The Influence of Indoor Performance.

A student who

has participated in the performance of fine music never for
gets the thrill of it. The surest way in which the student
can be assured of having skill and even enjoyment in music
is by performing for others. The very essence of performance
as given by Dykema and Gehrkens is that it,
•• t tends to develop consideration and appre
ciation of others. No group can play well unless
it is unified in its interpretation and its de
sire to have each player accomplish the best that
is in him. Each individual is able to shine only
as the rest of the players are able to do their
parts adequately; conversely, the group as a whole
can be effective only as each part is effective and
fits into the entire scheme.1

1

Dykema and Gehrkens, Op. oit•» p. 181
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The indoor performance must be interesting and moti
vate the student for larger performances, A student whose
interest has been truly aroused will have a feeling of
pride in the work of his organization, and also a sense of
loyalty which will demand that he do his part in making the
public appearance of his group a real success.
The school, by offering opportunities for young peo
ple to get together and by aiding them in their individual
and ensemble powers, is demonstrating what is being done in
one branch of its program, As the players succeed, the institution also has a measure of success.
Understanding the Instrumental Groups
Personal and Social Objectives.

At first, educa-

tors and administrators were somewhat hesitant in accepting
the educational values of school orchestras and bands.
These had always been extra-curricular. But with the pio
neering of a few guiding spirits and the immense improvement
in the organizations, the social, musical and educational
values became apparent, Inorder that these various activities might make a definite contribution to the social devel
opment of the student, these objectives were formed:
1. Responding to natural love of tone and rhythm.
2. Satisfying natural craving for making something
beautiful.
3. Providing opportunity for original creative inter
pretation.
4. Stimulating desire to work until something is per
fected, thus offering challenges to devoted effort.
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5. Guiding emotional growth, constantly controlled
6.
7.
8.
9.

by the necessity of adequate musical perform
ance.
Serving as a means of self-expression both
emotionally and intellectually, individually
and in groups.
Extending and deepening the appreciation of
music through becoming intimately acquaint
ed with some good examples of it.
Increasing sympathy for and understanding
of the composer's and conductor's efforts to
portray significant mood reactions to important
phases of life.
Developing taste both in music and in its per
formance.

Social Objectives
1. Strengthening cooperative feeling by reali
zation of dependence of individual contri
bution upon what others give.
2. Developing pride in efforts of others who
belong to the same organization or who are
engaged in similar activities.
3. Stimulating responsibility, promptness, and
obedience by demonstrating how essential they
are for the success of the group.
4. Increasing readiness to adapt oneself to the
group inorder to perform the music adequate
ly in accordance with directions of the compos
er and conductor.
5. Forming pleasant relationships and friendships
with people of similar tastes and ambitions.
6. Developing self respect and confidence through
the power to play acceptably.
7. Responding to the natural and legitimate de
sire to stand well in the opinion of others,
to "show-off.
8. Developing an increasing desire to serve
others in school and community with the musi
cal powers fostered by the school.^
Many of these objectives are shared by other aspects

1 Dykema and Gehrkens, Op. cit. pp. 126-127
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of group musical activity. With these purposes clearly
stated, and for the remainder of this chapter, an exami
nation will be made of the opportunities provided in the
instrumental music program for social development.
Rhythm Flay. In some schools instrumental instruct
ion begins as early as the first grade; in others it is de
layed until the junior or even the senior high school.
Closely allied to singing in the elementary school is rhythwork. Norman says,
Eurythmics is bodily response to music, either
free or controlled. Through bodily movement the
child learns to express the most common note val
ues, listens intelligently to phrase and period
lines, develops a feeling for the flow of music,
for nuance and dynamics, and because he expresses
himself physically through music there is awaken
ed within him a new sensitiveness to, and aware
ness of beauty.1
The rhythm band has received considerable emphasis
in the primary grades. Rather extravagant claims have been
made as to its values, and elaborate instructional schemes
have been devised by some of its enthusiasts. Norman fur
ther states, "This type of activity makes some contributions
to the music curriculum as an attractive group activity and
1

Theodore F. Norman,"Music in Elementary Grades"
Instrumental Music in the Public Schools (Theodore Presser
Co., Bryn Mawr, Penn., 19401 pT 39
11 )
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in developing interest and rhythmic freedom and control.
Rhythmic movement is the simplest and probably the
most complete experience in rhythm that could be provided
for the child. Waterman, in his book on rhythm says,
It is not a passive experience but one
in which the body enters completely, mak
ing possible a large amount of the motor memory from which a sense of rhythm is built,2
In further considering rhythm play and the forms of,
various names are applied to those groups of children play
ing on percussion instruments to piano or phonograph music.
Some call them, "toy orchestras", others use the more digni
fied name, "rhythm orchestra", while "rhythm band"and "percussion band" are also used. Irrespective of name, we have
a group of children from four to five, to eight or nine
years old playing on drums, triangles, tambourines, orches
tra bells, whistles, etc, during the performance of rhythm
music. The pupils are encouraged to prepare for public performance. Eula A, Lindfors, in an article says, "The rhythm
orchestra is invaluable for team work."3
There is nothing more enjoyable than actual group
participation.
It brings to the fore, the inferior and su
perior pupil for a check-up of the individual as
J- Ibid, p. 40
^ Elizabeth Waterman, "The Rhythm Book ( A. S. Barnes
and Co•» New York, 1937) P. 8
^ Eula A. Lindfors,"The Lure of the Rhythm Orchestra"
Etude, Jan. 1944 P* 8
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a whole. Students learn good sportmanship
and that they must cooperate for suocess.
The shy one, is brought out of his shell. Also
it will tone down the "show-off" who is the
outcome of an inferiority complex. Group
training is wonderful for the latter.1
When in a group a student with a superiority complex real
izes that there are others of equal importance surrounding
him, so he learns to contribute and share unselfishly.
Gehrkens, further states with reference to the percussion
band and its social values,
Is especially valuable in case of low
mentality groups, for sub-normal children of even
twelve or fourteen delight in playing percuss
ion instruments, often experiencing their first
intellectual and social awakening. These
children have but little group consciousness
and the rhythm band teaches them to coordinate
their activities, with those of others•• » Rhythmic training will do more to free the childfs
body and mind and to induce poise, grace, selfconfidence and charm, than any other single ac
tivity of school life.2

•• o

Bands and Orchestras.

The band and orchestra are

perhaps, the most closely knit units in the secondary
schools. In their organization they are not so different
from that distinctive feature of our present-day civilization, the factory system. The director is the superinClara Kora Novich, "Start the Children With Rhythm"
Etude( Vol., 60, September, 1942) p. 596
1

Karl Wilson Gehrkens, Music in the Grade Schools
(C. C. Birchard and Co., Boston, 19347"P. 112
2
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tendent responsible for the manufacture and assembly of
the product—a musical performance, In the band or orchestra, the collective efficiency, the delicate adjustment in
timing and balance, the functional division of labor, and
the loyal cooperation between the leaders and those led
produces a unity of effort greater perhaps than that achieved in any one factory. The world has need today of
individuals who have the power to adapt themselves to the
mechanics of our civilization. These two groups provide a
healthy and vigorous training in the social aspects of edu
cation.
A properly functioning band is certainly one of the
most vital organizations in the life of the school. The
students like it, the alumni and parents are loyal boosters,
and its appeal to the general public is irresistible. N orman very understanding^ says,
It advertises the sohool, stimulates a glow of
pride in the student body, and thrills the boys
and girls actually participating in the organi
zation. Its rather military character, the ro
bust quality of its music, the splendor of its
uniforms and shining instruments exert a tre
mendous appeal to the average boy or girl. These,
with the fine social opportunities it affords
those participating, should insure a first-rate
organization in any community.!

! Theodore F. Norman, Op. olt• i pp. 194-195

The W. R. Banks Library
Prairie View A. & M. Callege «
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The band must continue to exist, there must be more
expansion in the means of conducting the child, inorder that
he may feel that he is an integral part of the whole, The
instructor who keeps himself responsive to the changing de
sires of youth and who conceives of each year as a challeng
ing opportunity for the particular group of students in
volved and, finally who sees his work as a cycle of acti
vities in which, every three or four years, the personnel
is completely changed, will find that he can give great
variety to the activities in promoting better social and
educational results,
Robert Wilson, in a discussion on the marching band
and its relationships, states,
It is a means by which high school music
can be brought directly to the community with
out waiting for the public to attend school con
certs and to take responsive interest in musi
cal activities in the high school...The marohing band may serve as the stimulus for creating
community interest.*Thus a wholesome attitude, between school, society and com
munity is established.
The values of the orchestra for its members duplicate
in many respects those produced by the band.

^ Harry Robert Wilson, op. olt.
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stimulation which comes from group participation in the
production of something beautiful; there is the discipline
produced by necessary and joyous co-operation in an exact
ing but rewarding task; there is the pleasure of making a
social contribution to many listeners; there is the feel
ing of self-expression by collective playing; there is the
consciousness of saying something with the group that is
mightier than anything an individual could say; there is
the satisfaction of bringing to successful fruition the
toil of many hours of application,
Inorder, to broaden the values provided by the or
chestra, the music must be sufficiently challenging and re
warding so that the players are attracted to the organiza
tion, for great orchestra music expresses these certain
strivings and ideals. The following statement, disoussing
the selection of band music, pretty well sums-up the pro
blem for orchestral music as well.
Intelligent selection of music for any me
dium comes from extensive experience and know
ledge of the whole field. The task is especial
ly difficult for the band because we must rely
largely upon transcriptions of orchestra scores,
recently, there has appeared a greater number of
concert compositions written directly for band•••
No one person can be expected to be familiar with
the whole repertoire. Therefore, the band leader
must rely upon the composite experience and know
ledge of others as expressed in lists released by
music teachers' associations and publishers.
G.R. Prescott and L. W. Chidester, Getting Results
with School Bands(Paul A. Schmitt Music Co., and Carl Fischer
1

TncT, 1938) pT"ST7
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Then effective participation on the part of the orchestra
in school and community life will depend somewhat on the
care and discrimination exercised in the selection of mu
sic, which in administering will strengthen the social con
sciousness and responsibility of its members.
Small Instrumental Ensembles. The small ensembles
are designed especially as projects for students with su
perior talent. To these small group activities, a plan
is introduced whereby students are encouraged to organize
into small groups and meet in each other's homes for an
evening of music once each week or even once in two weeksgroups such as string quartet, string trio, piano trio,
woodwind quintet, brass quartet and other combinations.
However, it is stated here that these small groups are
not found in majority of the schools, Association and oontact are provided through home meetings thus developing
self-discipline.
The past ten years have shown an exciting growth in
group instrumental activities and to ignore the service
function of these activities would result in loss of public
interest and social appeal, and would deprive the students
of a valuable incentive for continued membership.
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CHAPTER IV
EXPANDING INTERESTS FOR THE MUSIC DEPARTMENT
It becomes evident that, if music is to continue to
function as an effective and important element in the social
life of the individual, larger musical social occasions must
be provided to motivate interest. Performing groups like to
work toward some specific objective. Participation is en
joyable but the knowledge that there is a definite event to
look forward to will create enthusiasm. This chapter begins
with (a) The Basic Participating Program, including operettas,
creative programs, pageantry, festivals-competitive contests,
and listening groups; and ends with (b) The Basic Integrat
ing Program.
The Basic Participating Program
Operettas.

"The operetta is for the students, and

not for the glorification of the teachers.The greatest
asset of the operetta, as a project is that it can be gener
ated and sustained by child interest without force or adult
domination, thus the child becomes integrated into an acti
vity that is very stimulative. The operetta is here to
stay, because it is a play and all the world loves to see a
1

Harry Robert Wilson, Music in the High School (Silver Burdett Co•» New York, San Francisco, Chicago, 1941)
p. 102
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play or to take part in one, nevertheless the production
is viewed with indifference by many music educators.
The individual student is provided with a wider so
cial background than any other single home can supply, be
cause of the intermingling of persons from many different
homes. One learns to be tolerant of individuals holding
different ideals, to adjust his wishes to the needs of the
group and to overcome self-centered attitudes by working in
the group in the elementary grades or high school.. Frank
A. Beach, in considering the social values accruing to those
who participate in the operetta, says,
...We have found that it provides for the
individual a useful medium for the develop
ment of some of his leisure time; that it supplies
him an opportunity for self-expression and
affords a medium through which he may develop
poise; that it provides the school a partnership
project and establishes an added relationship
between the parents and the activities of the
school, as well as an excellent point of con
tact between the music amateurs and the community.1
All of these values depend upon the selection of
an operetta that is suitable musically and educationally.
So the authors recommend that the plan of creative work,
which furnishes a medium of expression, in operetta produc
tion be extended in many more schools. The educational

Frank A. Beach, "Is the Operetta Worth While",
Preparation and Presentation of the Operetta (Oliver Ditson
Co., New York, 1930) pp. 11-12""
1
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experience will be valuable. "Since we must give operettas,
let many more of them be the original creations of high
school pupils,"1 states Dykema and Gehrkens.
Creative Programs.

Teachers who have developed cre

ative programs tell us that these programs have resulted in
types of growth which they believe have primary value to
the children . Murray and Bathurst point out that,
Pure creativeness is the urge which impels
us to carry on original activity for its own
sake, because we love the doing• *•children
learn to organize themselves into groups and
to work as members of groups.2
The operetta is one form of creative program,the social
values of which have been stated. The creative dance is
a means of dramatic musical expression. Miss Steele, says
of an activity, involving a group of eight-year olds, who
made a sun dance that,
Their(the children's impressions were first
enacted in simple pantomime. Then the panto
mime became rhythmic patterns as the rhythm tea
cher gave it a music background. They repeated
the pattern until they were free to lose them
selves in the scene. They lived the emotion
that the primitives felt about the fire and the
sun; their understanding and intensity shaped
Dykema and Gehrkens, The Teaching and Adminlstratlon of High School Music. (C. C. Birchard & C§,Boston,
1

T9£T) p. 41

Josephine Murray and Effie G. Bathurst, "Values of
Creative Programs", Creative Ways for Children's Programs
Silver Burdett Co., 1938, N. Y..Boston, Chicago, San Francis
co) p. 209
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a truly primitive dance form.^
The child receives training in being able to perform
as part of a group of people. Provisions have been made for
more attractive and more efficient outlets for the normal
tensions of the day. McCauley says,
The process of socialization implies getting
into onefs nervous system such elements of so
cial inheritance as established in him a ten
dency to grow in the number, variety and degree
of shared relations...understanding of people,
learning to cooperate...2
Pageantry.
The pageant consists of a formal presentation
of an historical event, or a group of events, or
the symbolic representation of an idea, virtue or
principle of life.3
The musical play in an expanded form becomes a pag
eant.
While the pageant or outdoor play is often
performed by some special organization or by
a certain group of students, much more valuable
results may be had when there is a general
participation and by a large number of people.
It is well in giving relation to several de
partments of the work of the school

1

Ellen W. Steele,"The Growth of Dramatic Forms in the
School Life", Progressive Education(Jan., 1931) P. 25
2

Josephine McCauley, A Professionalized Study of Pub
lic School Music (Joe E. Advent, Knoxvill, Tenn. 1932) p. 42
^ Gladys Spicer, "The Social Factor in Festivals", Folk
Festivals and the Foreign Community (Women's Press, 600 Lexington Ave., New York, 1923) P. H
^ Esther Willard Bates, Pageants and Pageantry (New
York, Ginn and Co., 1912) p. 3®
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Effects are produced by grouping of the characters
and by movement. Wilson, had this to say in considering
the social development of the pageant,
Enlists the cooperative effort of the en
tire school•••lends itself to the creative
expression of large numbers of individuals
o ••and the entire community becomes keenly
interested and cooperates with the school
in every way possible to make the production
successful. Teachers should be ever alert
for pageant material which possesses local
flavor,1
Festivals-Competitive Contests,

Competitions

and competitive festivals will play an important role in
the new music participating program. They will be per
formed as a direct social value to the community, Spicer
has this to say of the festival.
The fact that the festival is a practi
cal means of doing away with individualism,
and of developing talent of all rather than
that of a few is perhaps one of the strongest
arguments in favor of its social values.
Jack Crawford writes,
The whole point lies in the fact that it
is not and cannot be the work of a single in
dividual. It is the cooperative art in which

1

Harry Robert Wilson, o^ cit, pp. 104-105

^ Dorothy Gladys Spicer, op. cit, p. 22
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there is opportunity for all to share
according to the measure of their time and
skill.1
There are many types of festivals-the huge band, or
chestra and choral "get-together" performances, and smaller
seasonal festivals. Spicer defines festival as,
Unification of pantomime, dance, and song
or color, rhythm and sound through a common
theme of emotional or religious significance.
It gives an opportunity for self-expression
of the group rather than that of the individ
ual and of the entire community rather than
that of the chosen few of marked dramatic or
musical ability.2
Dykeme and Gehrkens define the festival as,
•••a joyous occasion when various groups
cooperate in a program of music which in
magnitude certainly add impressiveness and
possibly surpasses anything that any one of
the participating groups alone could produce.3

"Competition is the life of trade" and all life is
filled with competitive factors. In the competitive conteststhey maintain that the child must therefore be trained both
to win generously and to lose graciously, and that it fur
ther arouses a wider interest in participants and audience.
1 Mary Porter Beagle and Jack Randall Crawford, Com
munity Drama and Pageantry (Publishes under auspices of Yale
University Dramatic Association, 1916) p. 15
2

Spicer. op. cit. p. 9

3 Dykema and Gehrkens, op. cit. p. 311
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Thus a true knowledge of citizenship is established.
The participants learn to use commonly accepted rules
of social intercourse, in taking trips, taking meals in
cafeterias, strange homes, making social contacts and attend
ing parties, which are provided through festivals and com
petitive contests.
Listening Groups.

Training in active listening

groups may involve bodily response to music and reacting
to its moods thus stimulating a closer association between
individuals. Few people listen to music who do not at
some time enjoy the pleasurable associations which it evokes. If group listening is supplemented by the study of
music as a language and of the elements that compose the
organization of that language, then listening to music
can become one of the most delightful and satisfying of
aesthetic experiences.
The Basic Integrating Program
Coorelation with Other Subjects.

Music has human,

scientific or aesthetic associations with almost every sub
ject in the school which are worth while in the development
of the total personality. Gordon says, the following concerning the coorelative phase of music.
The peculiar nature of music, which makes it
indispensable in programs planned for public per
formances, operates with equal force to make it
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an ideal medium for coorelation with other
studies. Its emotional appeal to adoles
cents is very strong. It often requires or
at least invites physical participation.
High school students love to sing, play or
just listen to music; they love it so much that
parents and neighbors sometimes find it
difficult to stand the strain. 3.
Coorelation with Community Activities.

Participa-

tion of the individual in community activities gauges the
success of the Music Program,because of the "carry-over"
activities during the student*s school year and after grad
uation.
Dennis says,
The High School Music Program must be shared
by all and not subsidized as a luxury subject for
the selected few. Our administrators, school
boards, and communities must be led to see that
in music we have a basic and deep-rooted cultural
expression that can strengthen and vitalize the
emotional, the intellectual, the spiritual, and
the creative capacities of our people.2
The true value of the music department is
measured by the carry-over. Are the boys and
girls of the special groups singing in church
choirs? Are they joining civic music groups...
Do they take part in community singing? If the
answers are to a great extent in the affirmative,

1

Phyllis Gordon, "Coorelation in the High School"
Music Educators Journal (Nov.-Dec. 1942) p. 35
Charles M. Dennis, "A Changed Emphasis for Music
Education", California Journal of Secondary Education
(May, 1944, No., 19J p. 255
2
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the vocal music department is functioning and
expanding in the community.^
Mursell maintains that, "The vitality of any scheme
of education turns on the extent to which it is an agency
for favorable social adjustments.2 This must mean that
music should help make better citizens. In the making of
life happier for the individual, social responsibility
must be increased. This enriching of the lives of the stu
dents must begin while they are: still in school.
When youngsters coming into a high school
open-eyed, eager for what is before them, have
not thrilled to the fun of singing in the assem
bly with the whole crowd; when persuaded to
join a chorus, been taught songs he love to sing,
heard his chorus perform beautifully some music which
will live in his heart, found new meaning in radio
programs, learned to attend community concerts,
then desiring to sing in a more specialized group,
been asked to join the choir or become a member of
the Boys* Quartet...on to new heights, other
deeper, richer experiences...has he not felt
on graduation day that music was a great part
of his life and he could take it with him to
use wherever he went? Such a lad has not only
been changed outside and in, but he has effected
changes in other people lives too, and so educa
tion has fulfilled its aim, and music has lived
as a great social force in the lives of men. The
individual has learned poise, self-expression,
^
and the ability to create and function in society.-3

1

Curriculum Study, "The Building of a Better Social
Expression Through the Vocal Music Program in Secondary
Schools", (1941) P. 55
^James L. Mursell.Principles of Music Education
35th Yearbook, pp. 3»l6
^ Curriculum Study, op. cit. p. 56
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SUMMARY AND CONCLUSION
The second decade of the twentieth century was
one of definite prosperity in the United. States. The use
of music in war days, especially community singing, pro
bably had considerable influence in making the great mass
of people recognize certain significant social aspects of
music and undoubtedly had some effect upon the idea that
music has been or was needed in the schools.
Since the turn of the century, music has made great
strides as a recognized subject in schools. From its
status as an extra-curricular activity of minor importance,
it has won recognition to such an extent that it has been
accepted in many places on equal footing with the academic
subjects. Extra-curricular activities present the best
opportunities for the child to have experiences in life
like situations and therefore, they offer the best medium
for social development. Group musical activities have
offered many opportunities for the social development of
the child. Foremost among the values to be obtained from
participation in these group musical activities is the ability to cooperate, subordinate self to the interests of
group, learn commonly accepted rules of social intercourse,
appear with poise and ease, wholesome attitude toward
school and society and promotes ideal citizenship. These
activities are mainly, vocal, instrumental and other added
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interests of the Music Department such as pageants, festi
vals and operettas.
Thus, it can be seen that as far as the existence of
opportunity is concerned, there is a great probability that
social experiences and therefore social development do aocrue
to the individuals who participate in group musical acti
vities.
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RECOMMENDATIONS
Since group musical activities, because of extra
curricular nature offer best opportunities for the de
velopment of social values, it is therefore suggested
that,
1. Each school administrator seek to provide a
more flexible music program, that will enlist
as many group musical activities as possible.
2. Each musical director establish worthwhile and
pleasant experiences through these activities for
the child.

3. Group participation be encouraged.
4, The sc hool educate the community of its musical
task and seek cooperation.

5. More trained personnel be used to direct these
activities.

6, Private teacher become an active extension of the
staff,

7. Sohool provide better facilities with which to work.
8, These activities be so organized and planned inorder
to serve as a carry-over into life activities after
school.
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